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Reading Policy Flow Chart for Teachers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Foundation Stage: Summer Term 

 

Children continue as the Spring term, with the lessons now lasting for 45 minutes daily in line with KS1. The 

Teacher and Phonics Leader to consider moving any children working at a very advanced level to work 

with the KS1 groups. Children will continue to be tracked by the Phonics Leader and towards the end of 

the year, will be assessed by the Phonics Leader in preparation for Year 1. 

 

All phonics lessons in the Foundation Stage and KS1 to start at 10.30am. The Phonics Leader will be free of 

teaching responsibilities at this time to follow a programme of teacher support and child assessment.  

 

 
Foundation Stage: Autumn Term 

 

Children are taught as a whole class with the Teacher for six weeks, 15-20 minutes a day. 

Speed Sounds Set 1 and Word Time 

Any children not keeping up to have additional five minutes group work to reinforce or one-to-one 

tutoring.  

At the end of the Autumn term, children will be assessed by the Phonics Leader and placed into four 

phonic groups.  
 

Key Stage 1:  

 

Children will be taught a daily phonics lesson, lasting 45 minutes. This will include Speed Sounds for 15 

minutes and a Storybook lesson for 30 minutes. 

Children will be placed in six differentiated groups across Year 1 and 2. Any children who join the school at 

a later date and are reading below Level 3 will be assessed by the Phonics Leader and placed in an 

appropriate group. The Phonics Leader will continue to track children’s movement through the 

programme. 

Any children completing the programme will be secure at Phase 6 of Letters and Sounds and will be 

reading at Level 2a+. These children will form a group focusing on Guided Reading and Spelling activities. 

Their tracking then becomes the responsibility of the Class Teacher. 

 

 

Foundation Stage: Spring Term 

 

Children are taught in four differentiated phonic groups across the year group, 30 minutes a day. 

Speed Sounds Lessons for 15 minutes and Word Time, Ditties or Storybook Lessons for 15 minutes. 

Any children not keeping up to have additional group work, one-to-one tutoring or move group. Any 

children making good progress to move group. 

Anyone making weak or good progress will be flagged up by the class teacher to the Phonics Leader and 

a decision about interventions and movement then made. The Phonics Leader will track children’s 

progress through keeping a record of interventions and movement between groups. 
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COTTESMORE ST MARY CATHOLIC PRIMARY SCHOOL 
MARKING POLICY 

 

Rationale 

[Taken from the DoE’s new curriculum English programmes of study: key stages 1 and 2] 

The programmes of study for reading at key stages 1 and 2 consist of two dimensions:  

word reading  

comprehension (both listening and reading).  

 
It is essential that teaching focuses on developing pupils’ competence in both dimensions; 

different kinds of teaching are needed for each.  

Skilled word reading involves both the speedy working out of the pronunciation of unfamiliar 
printed words (decoding) and the speedy recognition of familiar printed words. Underpinning 
both is the understanding that the letters on the page represent the sounds in spoken 
words. This is why phonics should be emphasised in the early teaching of reading to 
beginners (i.e. unskilled readers) when they start school.  

Good comprehension draws from linguistic knowledge (in particular of vocabulary and 
grammar) and on knowledge of the world. Comprehension skills develop through pupils’ 
experience of high-quality discussion with the teacher, as well as from reading and 
discussing a range of stories, poems and non-fiction. All pupils must be encouraged to read 
widely across both fiction and non-fiction to develop their knowledge of themselves and the 
world in which they live, to establish an appreciation and love of reading, and to gain 
knowledge across the curriculum. Reading widely and often increases pupils’ vocabulary 
because they encounter words they would rarely hear or use in everyday speech. Reading 
also feeds pupils’ imagination and opens up a treasure-house of wonder and joy for curious 
young minds.  

It is essential that, by the end of their primary education, all pupils are able to read fluently, 
and with confidence, in any subject in their forthcoming secondary education. 
 
At Cottesmore St Mary, we hope to follow this guidance, keeping in mind that a love of 
reading for all children that lasts throughout their lives is one of our central aims. With this in 
place, success in reading and the skills and accomplishment it brings with it should follow. 
 
 

Key Stage 2:  

 

Any children in Years 3 and 4 currently reading at a level below Level 3 will either form a Key Stage 2 

phonics group which will take place daily after lunchtime for 45 minutes or have daily one-to-one support 

in the afternoon. If more appropriate, they can join an established Key Stage 1 group working at their 

level. Children in Years 5 and 6 reading at a level below Level 3 will use the daily one-to-one support 

programme. Any children in KS2 with phonics intervention will have their progress tracked by the Phonics 

Leader. 

For all Key Stage 2 children, this will be in addition and not replacing their normal literacy lessons. 
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Aims 
· To build on the child’s prior knowledge and early literacy experience. 
· To recognise and value the parents/carers role as prime educators in the pre 
school years and work together to develop the child’s reading skills. 
· To teach our pupils to become confident, independent reflective readers who 
read from a range of texts for a variety of purposes. 
· To deliver a structured and progressive whole school approach to the teaching of 
reading . 
· To create a reading culture by providing a rich language environment within the 
classroom and throughout the school. 
· To select appropriate resources to motivate, challenge and extend pupils 
effectively. 
· To identify pupils who require additional support and intervene at an early stage. 
· To monitor reading progress and levels of attainment closely. 
· To promote an ethos of achievement by setting high expectations and and 
challenging targets 
· To keep abreast of current educational thinking and practice. 
 
Reading: Phase 1 and Phase 2 
Cottesmore St Mary’s uses the ‘simple view of reading,’ recommended in the Rose Review 
(2006) and replacing the earlier ‘searchlights’ proposed by the National Literacy Strategy 
(later, the Primary National Strategy).  

 

                                
 
The Rose Report makes the distinction between two phases in a child’s school life. The first 
is ‘learning to read’ and the second is ‘reading to learn’. At Cottesmore St Mary, it is our aim 
that all children should pass through the ‘learning to read’ phase as quickly as possible, 
using the phonics programme Read, Write Inc. The ‘reading to learn’ phase continues for 
the rest of their lives.  
 
Phase 1: learning to read (Phonics) [see the Phonics policy for further information) 
 

Foundation Stage: During the Autumn term, children will be taught a 15 minute 
phonics lesson as a whole class for six weeks.  During the Spring and Summer 
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terms, they will work in differentiated groups across the year group. The session will 
last for 30 minutes in the Spring and 45 minutes in the summer.  
 
Key Stage 1: Based on their progress in the Foundation Stage, all children will be 
placed in differentiated groups across Year 1 and 2. Any children who join the school 
at a later date and are reading below Level 3 will be assessed by the Phonics 
Leader and placed in an appropriate group. 
 
Key Stage 2: Any children in Years 3 and 4 currently reading at a level below Level 3 
will either join a Key Stage 2 phonics group, have one-to-one support or, if 
appropriate, join an established KS1 group working at their level. 
Children in Years 5 and 6 reading at a level below Level 3 will have one-to-one 
tutoring. 

 
 
 
Phase 2: reading to learn 
 
In this phase, running alongside the phonics stage, our aim is to develop children’s 
understanding and appreciation of reading, with the hope that a life-long love of 
reading is nurtured.  
 
English at the crossroads, which summarised findings from inspections of English between 
2005 and 2008, suggested that ‘although primary schools devote a considerable amount of 
time to reading, few have a coherent and consistently articulated policy on developing 
reading skills. A range of strategies are used but often in a fragmented way. For example, 
‘guided reading’ (targeted reading activities in small groups, often adult-led) was often 
taught as a discrete activity and not linked to reading in English lessons.  With this in mind, 
at Cottesmore St Mary’s we have developed the following strategies with the aim to embed 
them throughout the curriculum: 

Strategies to develop reading skills 

In each instance, whenever reading skills are taught, these should be planned around the 
following core reading skills of word reading (phonicS) and comprehension (see appendix 2, 
planning resources), with appropriate differentiation for each child or group of children. 

Word reading  
 

Comprehension  
 

 
Phonics (as appropriate) 

 
develop pleasure in 
reading, motivation to 
read, vocabulary and 
understanding by:  
 

 
understand both the 
books they can 
already read 
accurately and 
fluently and those 
they listen to by:  

 
 

 
participate in 
discussion about 
what is read to them, 
taking turns and 
listening to what 
others say  

 

 
explain clearly their 
understanding of what 
is read to them.  

 

  

Modelled reading 
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In literacy and other lessons, the teacher spends time reading aloud with expression to model 
good reading. This may be from a class text that links to topic or literacy, or it may be a scripture 
extract or text or online article from another subject, as appropriate.  

Shared Reading 

Ideally the class teacher should read aloud to the class for five to ten minutes each day.  
Children may follow the text themselves, and may be asked to read small sections of the text. In 
shared reading, children may together read extracts and use this as a basis for discussion, 
identifying key themes of elements of language or structure.  

Guided reading 

This takes place daily for 25 – 30 minutes. There should be a carousel, where five or six 
different activities are rotated on a daily basis, ensuring that once a week each group spends 
time on a focused reading activity with the teacher. 

 Independent reading 

 Reading comprehension 

 Literacy lessons 

 Across the curriculum 

Using the new curriculum planning sheets as a guide (along with AF strands), the teacher will 
encourage children to identify key writing devices at text and sentence level, and encourage the 
children to use their skills such as inference and deduction, as well as retrieval of information. 
The teacher may also ask children to compare a text to other texts they know.  

Attainment targets  

By the end of each key stage, pupils are expected to know, apply and understand the matters, 
skills and processes specified in the relevant programme of study.’  

A love of reading 

The report Excellence in English (20??) highlighted case studies from successful schools 
where promoting reading is a high priority. The report identified a curriculum which gives high 
priority to reading for pleasure as one of the key components in producing excellence. One of 
the key aspects of effective reading in primary schools, as shown in these case studies, is the 
determination of staff to promote a culture which encourages pupils to enjoy reading, share their 
views on what they have read and develop the ability to compare texts and express opinions 
about them. 
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APPENDIX 1 
 

READING CURRICULUM 
 
taken from  DoE national curriculum English programmes of study: key stages 1 and 2, 
National curriculum in England   

 
KEY STAGE 1 - YEAR 1 
 
During year 1, teachers should build on work from the Early Years Foundation Stage, making 
sure that pupils can sound and blend unfamiliar printed words quickly and accurately using the 
phonic knowledge and skills that they have already learnt. Teachers should also ensure that 
pupils continue to learn new grapheme-phoneme correspondences (GPCs) and revise and 
consolidate those learnt earlier. The understanding that the letter(s) on the page represent the 
sounds in spoken words should underpin pupils’ reading and spelling of all words. This includes 
common words containing unusual GPCs. The term ‘common exception words’ is used 
throughout the programmes of study for such words.  

Alongside this knowledge of GPCs, pupils need to develop the skill of blending the sounds into 
words for reading and establish the habit of applying this skill whenever they encounter new 
words. This will be supported by practice in reading books consistent with their developing 
phonic knowledge and skill and their knowledge of common exception words. At the same time 
they will need to hear, share and discuss a wide range of high-quality books to develop a love of 
reading and broaden their vocabulary.  

Pupils should be helped to read words without overt sounding and blending after a few 
encounters. Those who are slow to develop this skill should have extra practice.  
Pupils’ writing during year 1 will generally develop at a slower pace than their reading. This is 
because they need to encode the sounds they hear in words (spelling skills), develop the 
physical skill needed for handwriting, and learn how to organise their ideas in writing.  

Pupils entering year 1 who have not yet met the early learning goals for literacy should continue 
to follow their school’s curriculum for the Early Years Foundation Stage to develop their word 
reading, spelling and language skills. However, these pupils should follow the year 1 
programme of study in terms of the books they listen to and discuss, so that they develop their 
vocabulary and understanding of grammar, as well as their knowledge more generally across 
the curriculum. If they are still struggling to decode and spell, they need to be taught to do this 
urgently through a rigorous and systematic phonics programme so that they catch up rapidly.  

Teachers should ensure that their teaching develops pupils’ oral vocabulary as well as their 
ability to understand and use a variety of grammatical structures, giving particular support to 
pupils whose oral language skills are insufficiently developed. 



 9 

 
 

Reading – Word reading 
 
Statutory Requirements: 
Pupils should be taught to:  

 
pond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ 

phonemes, including, where applicable, alternative sounds for graphemes  

taught  

sound and where these occur in the word  
–s, –es, –ing, –ed, –er and –est endings  

 that contain taught GPCs  

represents the omitted letter(s)  

that do not require them to use other strategies to work out words  
-read these books to build up their fluency and confidence in word reading.  

 
Notes and guidance (non-statutory)  
Pupils should revise and consolidate the GPCs and the common exception words taught in 
Reception. As soon as they can read words comprising the year 1 GPCs accurately and 
speedily, they should move on to the year 2 programme of study for word reading.  
The number, order and choice of exception words taught will vary according to the phonics 
programme being used. Ensuring that pupils are aware of the GPCs they contain, however 
unusual these are, supports spelling later.  
Young readers encounter words that they have not seen before much more frequently than 
experienced readers do, and they may not know the meaning of some of these. Practice at 
reading such words by sounding and blending can provide opportunities not only for pupils to 
develop confidence in their decoding skills, but also for teachers to explain the meaning and 
thus develop pupils’ vocabulary.  

 
Notes and guidance (non-statutory)  
Pupils should be taught how to read words with suffixes by being helped to build on the root 
words that they can read already. Pupils’ reading and re-reading of books that are closely 
matched to their developing phonic knowledge and knowledge of common exception words 
supports their fluency, as well as increasing their confidence in their reading skills. Fluent 
word reading greatly assists comprehension, especially when pupils come to read longer 
books.  

 
 
Reading - Comprehension 
 
Statutory Requirements 
Pupils should be taught to:  

 
-fiction at a level beyond 

that at which they can read independently  
hey read or hear read to their own experiences  
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considering their particular characteristics 
 

g to appreciate rhymes and poems, and to recite some by heart  
 

listen to by:  
t they already know or on background information and vocabulary provided 

by the teacher  
 

 
 on the basis of what is being said and done  

 

say  
ding of what is read to them.  

 
Notes and guidance (non-statutory)  
Pupils should have extensive experience of listening to, sharing and discussing a wide range 
of high-quality books with the teacher, other adults and each other to engender a love of 
reading at the same time as they are reading independently.  
 
Pupils’ vocabulary should be developed when they listen to books read aloud and when they 
discuss what they have heard. Such vocabulary can also feed into their writing. Knowing the 
meaning of more words increases pupils’ chances of understanding when they read by 
themselves. The meaning of some new words should be introduced to pupils before they start 
to read on their own, so that these unknown words do not hold up their comprehension.  
However, once pupils have already decoded words successfully, the meaning of those that 
are new to them can be discussed with them, so contributing to developing their early skills of 
inference.  
 
By listening frequently to stories, poems and non-fiction that they cannot yet read for 
themselves, pupils begin to understand how written language can be structured in order, for 
example, to build surprise in narratives or to present facts in non-fiction. Listening to and 
discussing information books and other non-fiction establishes the foundations for their 
learning in other subjects. Pupils should be shown some of the processes for finding out 
information.  
 
Through listening, pupils also start to learn how language sounds and increase their 
vocabulary and awareness of grammatical structures. In due course, they will be able to draw 
on such grammar in their own writing.  
 
Rules for effective discussions should be agreed with and demonstrated for pupils. They 
should help to develop and evaluate them, with the expectation that everyone takes part. 
Pupils should be helped to consider the opinions of others.  
Role-play can help pupils to identify with and explore characters and to try out the language 
they have listened to.  

 
 
KEY STAGE 1 - YEAR 2 
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By the beginning of year 2, pupils should be able to read all common graphemes. They 
should be able to read unfamiliar words containing these graphemes, accurately and 
without undue hesitation, by sounding them out in books that are matched closely to each 
pupil’s level of word reading knowledge. They should also be able to read many common 
words containing GPCs taught so far [for example, shout, hand, stop, or dream], without 
needing to blend the sounds out loud first. Pupils’ reading of common exception words [for 
example, you, could, many, or people], should be secure. Pupils will increase their fluency 
by being able to read these words easily and automatically. Finally, pupils should be able to 
retell some familiar stories that have been read to and discussed with them or that they 
have acted out during year 1.  

During year 2, teachers should continue to focus on establishing pupils’ accurate and 
speedy word reading skills. They should also make sure that pupils listen to and discuss a 
wide range of stories, poems, plays and information books; this should include whole books. 
The sooner that pupils can read well and do so frequently, the sooner they will be able to 
increase their vocabulary, comprehension and their knowledge across the wider curriculum.  
 
In writing, pupils at the beginning of year 2 should be able to compose individual sentences 
orally and then write them down. They should be able to spell correctly many of the words 
covered in year 1 (see English Appendix 1). They should also be able to make phonically 
plausible attempts to spell words they have not yet learnt. Finally, they should be able to 
form individual letters correctly, so establishing good handwriting habits from the beginning.  
 
It is important to recognise that pupils begin to meet extra challenges in terms of spelling 
during year 2. Increasingly, they should learn that there is not always an obvious connection 
between the way a word is said and the way it is spelt. Variations include different ways of 
spelling the same sound, the use of so-called silent letters and groups of letters in some 
words and, sometimes, spelling that has become separated from the way that words are 
now pronounced, such as the ‘le’ ending in table.  

Pupils’ motor skills also need to be sufficiently advanced for them to write down ideas that 
they may be able to compose orally. In addition, writing is intrinsically harder than reading: 
pupils are likely to be able to read and understand more complex writing (in terms of its 
vocabulary and structure) than they are capable of producing themselves.  

For pupils who do not have the phonic knowledge and skills they need for year 2, teachers 
should use the year 1 programmes of study for word reading and spelling so that pupils’ 
word reading skills catch up. However, teachers should use the year 2 programme of study 
for comprehension so that these pupils hear and talk about new books, poems, other 
writing, and vocabulary with the rest of the class. 
 
 
Reading – word reading 
 
Statutory requirements  
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Pupils should be taught to:  
continue to apply phonic knowledge and skills as the route to decode words until 
automatic decoding has become embedded and reading is fluent  
read accurately by blending the sounds in words that contain the graphemes taught so 
far, especially recognising alternative sounds for graphemes  
read accurately words of two or more syllables that contain the same graphemes as 
above  
read words containing common suffixes  
read further common exception words, noting unusual correspondences between 
spelling and sound and where these occur in the word  
read most words quickly and accurately, without overt sounding and blending, when 
they have been frequently encountered  
read aloud books closely matched to their improving phonic knowledge, sounding out 
unfamiliar words accurately, automatically and without undue hesitation  
re-read these books to build up their fluency and confidence in word reading.  
 

 
 
Notes and guidance (non-statutory)  
Pupils should revise and consolidate the GPCs and the common exception words taught 
in year 1. The exception words taught will vary slightly, depending on the phonics 
programme being used. As soon as pupils can read words comprising the year 2 GPCs 
accurately and speedily, they should move on to the years 3 and 4 programme of study 
for word reading.  
 
When pupils are taught how to read longer words, they should be shown syllable 
boundaries and how to read each syllable separately before they combine them to read 
the word.  
 
Pupils should be taught how to read suffixes by building on the root words that they have 
already learnt. The whole suffix should be taught as well as the letters that make it up.  
Pupils who are still at the early stages of learning to read should have ample practice in 
reading books that are closely matched to their developing phonic knowledge and 
knowledge of common exception words. As soon as the decoding of most regular words 
and common exception words is embedded fully, the range of books that pupils can read 
independently will expand rapidly. Pupils should have opportunities to exercise choice in 
selecting books and be taught how to do so.  
 
Reading – Comprehension 
 

Statutory requirements  
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Pupils should be taught to:  
develop pleasure in reading, motivation to read, vocabulary and understanding by:  
listening to, discussing and expressing views about a wide range of contemporary and 
classic poetry, stories and non-fiction at a level beyond that at which they can read 
independently  
discussing the sequence of events in books and how items of information are related  
becoming increasingly familiar with and retelling a wider range of stories, fairy stories 
and traditional tales  
being introduced to non-fiction books that are structured in different ways  
recognising simple recurring literary language in stories and poetry  
discussing and clarifying the meanings of words, linking new meanings to known 
vocabulary  
discussing their favourite words and phrases  
continuing to build up a repertoire of poems learnt by heart, appreciating these and 
reciting some, with appropriate intonation to make the meaning clear  
understand both the books that they can already read accurately and fluently and 
those that they listen to by:  
drawing on what they already know or on background information and vocabulary 
provided by the teacher  
checking that the text makes sense to them as they read and correcting inaccurate 
reading  
making inferences on the basis of what is being said and done  
answering and asking questions  
predicting what might happen on the basis of what has been read so far  
participate in discussion about books, poems and other works that are read to them 
and those that they can read for themselves, taking turns and listening to what others say  
explain and discuss their understanding of books, poems and other material, both 
those that they listen to and those that they read for themselves.  
 

Notes and guidance (non-statutory)  
Pupils should be encouraged to read all the words in a sentence and to do this 
accurately, so that their understanding of what they read is not hindered by imprecise 
decoding (for example, by reading ‘place’ instead of ‘palace’).  

 
 
LOWER KEY STAGE 2 – YEARS 3 AND 4 
 

 By the beginning of year 3, pupils should be able to read books written at an age-
appropriate interest level. They should be able to read them accurately and at a speed 
that is sufficient for them to focus on understanding what they read rather than on 
decoding individual words. They should be able to decode most new words outside their 
spoken vocabulary, making a good approximation to the word’s pronunciation. As their 
decoding skills become increasingly secure, teaching should be directed more towards 
developing their vocabulary and the breadth and depth of their reading, making sure that 
they become independent, fluent and enthusiastic readers who read widely and 
frequently. They should be developing their understanding and enjoyment of stories, 
poetry, plays and non-fiction, and learning to read silently. They should also be 
developing their knowledge and skills in reading non-fiction about a wide range of 
subjects. They should be learning to justify their views about what they have read: with 
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support at the start of year 3 and increasingly independently by the end of year 4.  

Pupils should be able to write down their ideas with a reasonable degree of accuracy and 
with good sentence punctuation. Teachers should therefore be consolidating pupils’ 
writing skills, their vocabulary, their grasp of sentence structure and their knowledge of 
linguistic terminology. Teaching them to develop as writers involves teaching them to 
enhance the effectiveness of what they write as well as increasing their competence. 
Teachers should make sure that pupils build on what they have learnt, particularly in 
terms of the range of their writing and the more varied grammar, vocabulary and narrative 
structures from which they can draw to express their ideas. Pupils should be beginning to 
understand how writing can be different from speech. Joined handwriting should be the 
norm; pupils should be able to use it fast enough to keep pace with what they want to 
say.  

Pupils’ spelling of common words should be correct, including common exception words 
and other words that they have learnt (see English Appendix 1). Pupils should spell 
words as accurately as possible using their phonic knowledge and other knowledge of 
spelling, such as morphology and etymology.  
Most pupils will not need further direct teaching of word reading skills: they are able to 
decode unfamiliar words accurately, and need very few repeated experiences of this 
before the word is stored in such a way that they can read it without overt sound-
blending. They should demonstrate understanding of figurative language, distinguish 
shades of meaning among related words and use age-appropriate, academic vocabulary.  

As in key stage 1, however, pupils who are still struggling to decode need to be taught to 
do this urgently through a rigorous and systematic phonics programme so that they catch 
up rapidly with their peers. If they cannot decode independently and fluently, they will find 
it increasingly difficult to understand what they read and to write down what they want to 
say. As far as possible, however, these pupils should follow the year 3 and 4 programme 
English – key stages 1 and 2 of study in terms of listening to new books, hearing and 
learning new vocabulary and grammatical structures, and discussing these.  

 

Specific requirements for pupils to discuss what they are learning and to develop their 
wider skills in spoken language form part of this programme of study. In years 3 and 4, 
pupils should become more familiar with and confident in using language in a greater 
variety of situations, for a variety of audiences and purposes, including through drama, 
formal presentations and debate. 
 
Reading – word reading 
 

Statutory requirements  
Pupils should be taught to:  
apply their growing knowledge of root words, prefixes and suffixes (etymology and 
morphology) as listed in English Appendix 1, both to read aloud and to understand the 
meaning of new words they meet  
read further exception words, noting the unusual correspondences between spelling 
and sound, and where these occur in the word.  
 
Notes and guidance (non-statutory)  
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At this stage, teaching comprehension should be taking precedence over teaching word 
reading directly. Any focus on word reading should support the development of 
vocabulary.  
 
When pupils are taught to read longer words, they should be supported to test out 
different pronunciations. They will attempt to match what they decode to words they may 
have already heard but may not have seen in print [for example, in reading ‘technical’, the 

pronunciation /tɛtʃnɪkəl/ (‘tetchnical’) might not sound familiar, but /tɛknɪkəl/ (‘teknical’) 
should].  

 
Reading – Comprehension 
 
Statutory requirements  
Pupils should be taught to:  
develop positive attitudes to reading and understanding of what they read by:  
listening to and discussing a wide range of fiction, poetry, plays, non-fiction and 
reference books or textbooks  
reading books that are structured in different ways and reading for a range of purposes  
using dictionaries to check the meaning of words that they have read  
increasing their familiarity with a wide range of books, including fairy stories, myths and 
legends, and retelling some of these orally  
identifying themes and conventions in a wide range of books  


preparing poems and play scripts to read aloud and to perform, showing 
understanding through intonation, tone, volume and action  
discussing words and phrases that capture the reader’s interest and imagination  
recognising some different forms of poetry [for example, free verse, narrative poetry]  
understand what they read, in books they can read independently, by:  
checking that the text makes sense to them, discussing their understanding and 
explaining the meaning of words in context  
asking questions to improve their understanding of a text  
drawing inferences such as inferring characters’ feelings, thoughts and motives from 
their actions, and justifying inferences with evidence  
predicting what might happen from details stated and implied  
identifying main ideas drawn from more than one paragraph and summarising these  
identifying how language, structure, and presentation contribute to meaning  
retrieve and record information from non-fiction  
participate in discussion about both books that are read to them and those they can 
read for themselves, taking turns and listening to what others say.  
 

  

Notes and guidance (non-statutory)  
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The focus should continue to be on pupils’ comprehension as a primary element in 
reading. The knowledge and skills that pupils need in order to comprehend are very 
similar at different ages. This is why the programmes of study for comprehension in years 
3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of 
challenge.  
 
Pupils should be taught to recognise themes in what they read, such as the triumph of 
good over evil or the use of magical devices in fairy stories and folk tales.  
They should also learn the conventions of different types of writing (for example, the 
greeting in letters, a diary written in the first person or the use of presentational devices 
such as numbering and headings in instructions).  
 
Pupils should be taught to use the skills they have learnt earlier and continue to apply 
these skills to read for different reasons, including for pleasure, or to find out information 
and the meaning of new words.  
 
Pupils should continue to have opportunities to listen frequently to stories, poems, non-
fiction and other writing, including whole books and not just extracts, so that they build on 
what was taught previously. In this way, they also meet books and authors that they might 
not choose themselves. Pupils should also have opportunities to exercise choice in 
selecting books and be taught how to do so, with teachers making use of any library 
services and expertise to support this.  
 
Reading, re-reading, and rehearsing poems and plays for presentation and performance 
give pupils opportunities to discuss language, including vocabulary, extending their 
interest in the meaning and origin of words. Pupils should be encouraged to use drama 
approaches to understand how to perform plays and poems to support their 
understanding of the meaning. These activities also provide them with an incentive to find 
out what expression is required, so feeding into comprehension.  
 
In using non-fiction, pupils should know what information they need to look for before they 
begin and be clear about the task. They should be shown how to use contents pages and 
indexes to locate information.  
 
Pupils should have guidance about the kinds of explanations and questions that are 
expected from them. They should help to develop, agree on, and evaluate rules for 
effective discussion. The expectation should be that all pupils take part.  

 
UPPER KEY STAGE – YEARS 5 AND 6 
 
 

By the beginning of year 5, pupils should be able to read aloud a wider range of 
poetry and books written at an age-appropriate interest level with accuracy and 
at a reasonable speaking pace. They should be able to read most words 
effortlessly and to work out how to pronounce unfamiliar written words with 
increasing automaticity. If the pronunciation sounds unfamiliar, they should ask 
for help in determining both the meaning of the word and how to pronounce it 
correctly.  
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They should be able to prepare readings, with appropriate intonation to show their 
understanding, and should be able to summarise and present a familiar story in 
their own words. They should be reading widely and frequently, outside as well 
as in school, for pleasure and information. They should be able to read silently, 
with good understanding, inferring the meanings of unfamiliar words, and then 
discuss what they have read.  

 

Pupils should be able to write down their ideas quickly. Their grammar and 
punctuation should be broadly accurate. Pupils’ spelling of most words taught so 
far should be accurate and they should be able to spell words that they have not 
yet been taught by using what they have learnt about how spelling works in 
English.  

 

During years 5 and 6, teachers should continue to emphasise pupils’ enjoyment and 
understanding of language, especially vocabulary, to support their reading and 
writing. Pupils’ knowledge of language, gained from stories, plays, poetry, non-
fiction and textbooks, will support their increasing fluency as readers, their 
facility as writers, and their comprehension. As in years 3 and 4, pupils should 
be taught to enhance the effectiveness of their writing as well as their 
competence.  

 

It is essential that pupils whose decoding skills are poor are taught through a rigorous and 
systematic phonics programme so that they catch up rapidly with their peers in terms of 
their decoding and spelling. However, as far as possible, these pupils should follow the 
upper key stage 2 programme of study in terms of listening to books and other writing 
that they have not come across before, hearing and learning new vocabulary and 
grammatical structures, and having a chance to talk about all of these.  

By the end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless for 
them to manage the general demands of the curriculum in year 7, across all subjects and 
not just in English, but there will continue to be a need for pupils to learn subject-specific 
vocabulary. They should be able to reflect their understanding of the audience for and 
purpose of their writing by selecting appropriate vocabulary and grammar. Teachers 
should prepare pupils for secondary education by ensuring that they can consciously 
control sentence structure in their writing and understand why sentences are constructed 
as they are. Pupils should understand nuances in vocabulary choice and age-
appropriate, academic vocabulary. This involves consolidation, practice and discussion of 
language.  

 

English – key stages 1 and 2 32  

Specific requirements for pupils to discuss what they are learning and to develop their 
wider skills in spoken language form part of this programme of study. In years 5 and 6, 
pupils’ confidence, enjoyment and mastery of language should be extended through 
public speaking, performance and debate. 
 
Reading – Word Reading 
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Statutory requirements  
Pupils should be taught to:  
apply their growing knowledge of root words, prefixes and suffixes (morphology and 
etymology), as listed in English Appendix 1, both to read aloud and to understand the 
meaning of new words that they meet.  
 

 
Notes and guidance (non-statutory)  
At this stage, there should be no need for further direct teaching of word reading skills for 
almost all pupils. If pupils are struggling or failing in this, the reasons for this should be 
investigated. It is imperative that pupils are taught to read during their last two years at 
primary school if they enter year 5 not being able to do so.  
 
Pupils should be encouraged to work out any unfamiliar word. They should focus on all 
the letters in a word so that they do not, for example, read ‘invitation’ for ‘imitation’ simply 
because they might be more familiar with the first word. Accurate reading of individual 
words, which might be key to the meaning of a sentence or paragraph, improves 
comprehension.  
 
When teachers are reading with or to pupils, attention should be paid to new vocabulary 
– both a word’s meaning(s) and its correct pronunciation.  

 
Reading – Comprehension 
 

Statutory requirements  
Pupils should be taught to:  
maintain positive attitudes to reading and understanding of what they read by:  
continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-
fiction and reference books or textbooks  
reading books that are structured in different ways and reading for a range of purposes  
increasing their familiarity with a wide range of books, including myths, legends and 
traditional stories, modern fiction, fiction from our literary heritage, and books from other 
cultures and traditions  
 

Notes and guidance (non-statutory)  
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Even though pupils can now read independently, reading aloud to them should include 
whole books so that they meet books and authors that they might not choose to read 
themselves.  
 
The knowledge and skills that pupils need in order to comprehend are very similar at 
different ages. Pupils should continue to apply what they have already learnt to more 
complex writing.  
 
Pupils should be taught to recognise themes in what they read, such as loss or heroism. 
They should have opportunities to compare characters, consider different accounts of the 
same event and discuss viewpoints (both of authors and of fictional characters), within a 
text and across more than one text.  
 
They should continue to learn the conventions of different types of writing, such as the use 
of the first person in writing diaries and autobiographies.  
 
Pupils should be taught the technical and other terms needed for discussing what they 
hear and read, such as metaphor, simile, analogy, imagery, style and effect.  
 
In using reference books, pupils need to know what information they need to look for 
before they begin and need to understand the task. They should be shown how to use 
contents pages and indexes to locate information.  
 
The skills of information retrieval that are taught should be applied, for example, in reading 
history, geography and science textbooks, and in contexts where pupils are genuinely 
motivated to find out information, for example, reading information leaflets before a gallery 
or museum visit or reading a theatre programme or review. Teachers should consider 
making use of any library services and expertise to support this.  
 
Pupils should have guidance about and feedback on the quality of their explanations and 
contributions to discussions.  
 
Pupils should be shown how to compare characters, settings, themes and other aspects 
of what they read.  

 
 

 

APPENDIX 2 
 
 

LANGUAGE 
 
Staff and children at Cottesmore St Mary will use these terms to ensure the fidelity of the 
language that is used across the school. 
 
Blending: This skill is essential for reading. It’s when the individual sounds are run 
together so they make a word. Eg. /d/   /o/   /g/    is blended to become dog. This can be 
done orally so that children hear the sounds and say the word. It can be done by looking 
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at the graphemes written down, knowing the individual sounds they make and putting 
them together, so reading dog. 
 
Digraph: This is a type of grapheme. It is a group of two letters together, used to make 
one sound. Eg. /ea/ as in tea. 
 
Fred Fingers: Fred is a puppet who says, reads and spells words in sounds. He never 
speaks in whole words, so the children copy him when they have to spell a word. Eg. If 
the word is moon, they know Fred would say it, “/m/, /oo/, /n/”. They know this is three 
sounds, so they hold up three “Fred” fingers. They say a sound for each finger and can 
then use this as a way of helping them to spell a word.  
 
Fred Talk: Fred is a puppet who says, reads and spells words in sounds. He never 
speaks in whole words, so the children have to do that for him. Eg. If Fred says, “/c/, /a/, 
/t/”, the children say “cat”. Fred Talk is used to practise blending.  
 
Grapheme: A letter or group of letters that is used to write one sound or phoneme. 
Eg. The sound /igh/ can be written using the grapheme igh as in knight, i-e as in knife or 
ie as in tie. 
 
Green words: These are words that are made up of graphemes that children have been 
taught. They are ‘go for green’ because children will be able to decode them using their 
current knowledge. Children use ‘Fred Talk’ to read and ‘Fred Fingers’ to spell these 
words. 
 
Phoneme: This is a single sound, usually articulated with one mouth movement. Eg. /c/, 
/ee/. In the phonics lessons, these will mostly be referred to as ‘Speed Sounds’, but 
children will also know the technical or proper name is phoneme. 
 
Red Words: These are common words with an uncommon spelling that children just 
have to learn by sight. Eg. said, the.  Some words start off as red and become green as 
the children’s phonic knowledge gets greater. Eg. she. In the past these words may have 
been referred to as key words or high frequency words. 
 
Root: The part of the word that gives the most meaning. Eg. cook in cooking and cooked. 
 
Segmenting: This skill is essential for spelling.  It’s when a word is broken down into its 
individual sounds. Eg. I can say the word pig and hear it is made up of the sounds /p/   /i/   
/g/. This can be done orally so that children hear the word and say each sound. It can be 
done by saying the word, then writing down the individual sounds, so spelling pig. 
 
Split digraph: This is a type of grapheme. It is a group of two letters split up, used to 
make one sound. Eg. i-e as in knife. 
 
Speed Sound: An alternative way of saying phoneme. This term is used on a more daily 
basis. 
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Syllables: A chunk within longer words. 
 
Trigraph: This is a type of grapheme. It is a group of three letters together, used to make 
one sound. Eg. /igh/ as in bright. 
 
  
 
 
 
 

APPENDIX 2 
 

CLASSROOM RESOURCES 
 

 
CHARTS 
Every classroom and all other rooms used for teaching will have a speed sound chart on 
display. In the Foundation Stage and Year 1, it will be the Simple Speed Sounds chart. In 
the older classes, it will be the Complex Speed Sounds chart. Smaller copies of the charts 
will also be available for children to use at their tables during writing activities. In the 
Infants they will also be available in the independent writing corners. 
 
FRED 
All classes in the FS and KS1 will have a soft toy character called Fred to use in phonics 
lessons and other story times. 
 
SOUND CARDS 
All teachers and teaching assistants in the FS and KS1 will carry around Speed Sound 
cards to use throughout the day. Eg. To ask a child to say a sound before they go out to 
play. 
 
MAGNETIC LETTERS AND BOARDS 
In the FS and KS1, all classes will have magnetic boards and the speed sounds in 
magnetic letters. These will be used during phonic lessons and also during other activities 
to promote reading. 
 
POINTERS 
All children in the FS and KS1 will have access to pointers to help them through their 
phonics lessons and other activities where they are required to blend sounds for reading. 
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APPENDIX 3 
 

ROLE OF THE READING LEADER 
 

 
During phonics lessons (from 10.30-11.15 Monday to Wednesday and 10.30-10.50 
Thursday and Friday), the Phonics Leader will be free of teaching responsibilities to focus 
on child assessment and staff development. 
 
ASSESSING CHILDREN 
 
Foundation Stage:  
 
Autumn Term 
During the first six weeks: 
* Observe lessons at least weekly. 
* Identify any children who appear not to be coping with the pace and work out extra group 
sessions or one-to-one tutoring 
* Assess all children for putting into four groups in the Spring term 
 
Spring Term 
* Observe lessons at least weekly. 
* Identify any children who appear not to be coping with the pace and work out extra group 
sessions or one-to-one tutoring 
* Identify any children who are making good progress and move groups if possible 
 
Summer Term 
* Observe lessons at least weekly. 
* Identify any children who appear not to be coping with the pace and work out extra group 
sessions or one-to-one tutoring 
* Identify any children who are making good progress and move groups, including to a Key 
Stage 1 group if appropriate 
 
Key Stage 1: 
At the beginning of the year: 
* Group children across six differentiated groups according to their progress in the Foundation 
stage and Year 1 
Throughout the year: 
* Observe lessons at least weekly. 
* Identify any children who appear not to be coping with the pace and work out moving their 
group, finding a mentor, extra group sessions or one-to-one tutoring 
* Identify any children who are making good progress and move groups 
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Key Stage 2: 
* Assess children who have not completed the programme in Y3 and 4 and work out whether 
to establish KS2 groups or to incorporate them into the working groups already operating 
* Assess children in years 5 and 6 to identify starting point for one to one tutoring 
 
TRACKING PROGRESS: 
 
By the end of the Spring term: 
* List all children who are not secure with Speed Sounds Set 1, inform parents and provide a 
mentor. The mentor will be a volunteer member of staff or Teaching Assistant who will carry 
out one-to-one intervention at least twice a week and pop in to see the child during quiet 
times of the day to flash the sounds they need to reinforce. They will be provided with a list by 
the Class Teacher. 
* List all children who can not blend, inform parents and provide a mentor. The mentor will be 
a volunteer member of staff or Teaching Assistant who will carry out one-to-one intervention 
at least twice a week and pop in to see the child during quiet times of the day to blend words 
using sounds they are confident with. They will be provided with a list of their sounds by the 
Class Teacher. 
 
 
Throughout the year:  
* Track all children’s movements through the groups, so that any child not progressing quickly 
can be identified. 
 * Track children in KS2 having phonics intervention of any form. 
 
STAFF DEVELOPMENT 
 
* Observe lessons monthly to monitor implementation of the new phonics programme 
* Provide feedback to staff 
* Model lessons monthly to staff 
* Swap places with other phonics teachers so they can have experience of seeing others 
teaching and assessing children 
* Train new members of staff in the programme 
* Run staff meetings to monitor the implementation of Read, Write Inc 
 
 
RENEW THE PHONICS POLICY 
 
ANNUAL STAFF MEETING FOR PARENTS 
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